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ation pre-service and service training pro-
grams have often been overlooked (Cal-
loway, 1992; Lee & Stalko, 1996; Peregoy,
Schliebner, & Dieser, 1997). The purpose of
this article is to present curricular guidelines
to foster cultural competence in therapeutic
recreation education and practice. Before a
cross cultural curriculum can be presented,
it is important that some dimensions of
multiculturalism and diversity, as well as as-
sumptions and selected constructs of multi-
cultural misinterpretations, be presented.

Dimensions of Multiculturalism
and Diversity

All human beings learn systems of ideas,
feelings, and survival strategies. These cul-
tural practices are then passed from one gen-
eration to the next. This is the embodiment
of a culture. It is a learned system of beliefs,
feelings and rules for living in which groups
of individuals organize their lives (Crapo,
1993). Culture is the thing a stranger would
need to know to behave appropriately in a
specific setting (Pedersen, 1991). A culture
comprises elements of work, behaviors, tra-
ditions, customs, beliefs, values, assump-
tions, and cognition (Jordan, 1996). The evo-
lution of a culture is a dynamic process that
encompasses diversity.

Diversity encompasses both primary and
secondary characteristics of individuals (Ed-
ginton, Jordan, DeGraaf, & Edginton 1995).
Primary characteristics are the obvious im-
pressions upon meeting an individual. Exam-
ples of primary characteristics are gender,
age, physical abilities, race, and so forth.
Secondary characteristics reveal themselves
after primary characteristics, and are gener-
ally learned, chosen, and can often change.
Some examples of these include religion,
economic status, education, and geographic
location.

Simultaneously, multiculturalism encom-
passes all aspects of diversity which includes
but is not limited to race, culture, ethnicity,
language, socioeconomic status, gender and

gender orientation, lifestyle, and physical
ability (Gloria, Morrow, Peregoy, Walker,
Burn, & Hill, 1995; Kraus, 1994). Pedersen
(1994) refers to multiculturalism as inclu-
sive, which broadly defines social system
variables. A broad definition encompasses
both culturally specific and culturally gen-
eral characteristics. As a result of this broad
definition, multiculturalism accommodates
both within-group differences and between-
group differences (Pedersen, 1994). The dis-
tinction between multiculturalism and di-
versity has been adopted by other helping
professions, such as the Association for
Multicultural and Counseling Development
(Arredondo & D'Andrea, 1995).

The United States is a culturally diverse
society (Aponte & Crouch, 1995; Kraus,
1994) and is moving toward greater diversity
with the passing of each day (Schliebner,
1994). Aponte and Crouch (1995) examined
data from the Census of Population and
Housing which yielded the following pro-
jected demographics for the year 2000: Non
Hispanic Whites - 71.6%, African Ameri-
can - 12.9%, Hispanic - 11.1%, Asian and
Pacific Islanders - 4.5%, and American Indi-
an's 0.9%. For the year 2050, demographics
are projected to change to: Non Hispanic
Whites - 52.7%, African-American - 16.2%,
Hispanic - 21.1%, Asian and Pacific Island-
ers - 10.1%, and American Indians 1.2%
(Aponte & Crouch, 1995).

As the United States becomes more cul-
turally diverse therapeutic recreation special-
ists have two options: to ignore the influ-
ences of cultural diversity or to attend to
them (Pedersen, 1994). Cultural encapsula-
tion is a practice in which cultures are ig-
nored (Wrenn, 1962). Pedersen (1994) has
suggested five identifying features of cul-
tural encapsulation. First, reality is defined
according to one set of cultural assumptions
and stereotypes. These assumptions and ste-
reotypes become more important than what
occurs in the real world. Second, people be-
come insensitive to cultural variation and as-
sume that their view is the only legitimate
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one. Third, an individual's unreasoned as-
sumptions are accepted without proof.
Fourth, technique-oriented job definitions
further contribute to cultural encapsulation.
Last, when there is no evaluation of other
viewpoints, there is no responsibility to in-
terpret behavior of others, except from one's
self-reference criterion.

The following story by Csikszentmihalyi
(1993) provides an excellent illustration of
how culturally encapsulated people define
reality:

Peasants living in the tiny hamlet of
the Hungarian plains occasionally told
visitors: 'Did you know that our vil-
lage is the center of the world? No?
You can check for yourself easily
enough. All you have to do is to go
to the square in the middle of the vil-
lage. In the middle of the square is the
church. If you climb its tower, you can
see the fields and forests spreading out
in a circle all around, with our church
in the center.' The fact that the neigh-
boring village also thought they were
at the hub of the world didn't matter -
after all, what did foreigners living on
the periphery of the universe know?
(p. 69).

Professionals that are culturally encapsulated
evade alternative realities by creating an arti-
ficial world around themselves. Thus, differ-
ent cultural values are excluded and denied.

Assumptions
The primary assumption operating at the

foundation of this article is that therapeutic
recreation can be used as purposeful inter-
vention across cultures. Therapeutic recre-
ation is a purposeful intervention designed
to help clients grow and to assist them to
relieve or prevent problems through recre-
ation and leisure (Austin, 1996). Thus, thera-
peutic recreation intervention can be applied
with individuals from collectivist or individ-
ualistic cultures.

Another important assumption is that in-
dividuals from different cultural back-
grounds develop recreation and leisure activ-
ities by selecting elements from the domi-
nant culture and their primary culture. To
Kelly (1991) this means that " . . . leisure
is neither separate from its historical, social,
and cultural contexts; nor is it wholly deter-
mined from them" (p. 207). This is why
leisure is an end in itself in pluralistic socie-
ties and a means to an end in monocultural
societies (Godbey, 1991; Peregoy et al.,
1997).

A number of studies have suggested that
individuals from differing cultures develop
leisure lifestyles from the adoption of domi-
nant and minority worldview constructs.
Stamps and Stamps (1985) discovered four
key findings concerning leisure activity after
comparing African Americans' leisure to
White populations in terms of social class,
urban/suburban and regional factors. First,
southern Blacks usually participated in inex-
pensive, close to home forms of leisure. Sec-
ond, the leisure activities of Blacks persisted
over time. Whereas White Americans partic-
ipated in a larger number of novel recreation
activities, Black American recreation activi-
ties remained stable through time. Third, Af-
rican Americans, regardless of class, were
more heavily involved in church-based rec-
reation activities. Last, middle class African
Americans more typically participated in
recreation activities such as card games and
travel. A more recent study suggested that
African Americans, especially men, change
their recreation and leisure activities as their
socioeconomic status increases (Shinew,
Floyd, Mcguire, & Noe, 1995). This more
recent study speaks to the complexity of the
interactions of ethnicity, race, cultural identi-
fication, and socioeconomic status as it re-
lates to preferences for leisure and recre-
ational activities.

Carr and Williams (1993) studied the in-
fluences of ancestral, generational, and ac-
culturational differences on meaning and
preferences in outdoor recreation for Mexi-
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can Americans. They operationalized intra-
ethnic differences as: immigrants, Anglo,
first generation, second generation and Cen-
tral-Americans. From this study three obser-
vations were found. First, Mexican-Ameri-
cans with Anglo ethnicity, visited forests
with friends and less with extended family
more than Mexican-Americans that were
first and second generation, and than immi-
grants. Second, Central-Americans, first
generation Mexican-Americans and immi-
grants, visited the forest for the good of the
activity, whereas second generation Mexi-
can-Americans and Mexican-Americans
with Anglo ethnicity visited the forest as a
means to escape the city. Third, Central-
Americans visited the forest more with col-
lective organized groups than the rest of the
research groups in this study.

A third assumption is that leisure activity
can be premised upon collectivist or individ-
ualistic oriented cultures. Jordan (1996) ad-
vocated that all leisure service providers un-
derstand the elements of these two con-
trasting cultures.

Individualist cultures give priority to
one's own goals over group goals and define
one's identity in terms of personal attributes
rather than group identification (Myers,
1993). The construct of independence is par-
amount in individualist cultures (Sue & Sue,
1990). Independence is defined as opportuni-
ties to assert individuality with maximum
control over what happens to oneself (Broth-
erson, Backus, Summers, & Turnbull, 1986).
Construct representing the self (e.g. self-de-
termination, self concept, self efficacy, and
self-actualization) are affiliated with individ-
ualist cultures (Fish, 1996; Raskin & Rogers,
1996). Since the industrial age, leisure in the
United States has been defined primarily as
an individualist value (Dare, Welton, 1987;
Rojeck, 1996). Kraus (1994) identified the
key elements of leisure as:

Leisure is defined as that portion of a
person's life that is marked by: (1)
freedom from the necessity for car-

rying on paid work or other obligated
tasks; and (2) the opportunity to en-
gage in pursuits that bring a sense of
pleasure and self-enrichment . . . (p.
11).

Thus, leisure as freedom from obligations
and freedom to participate in intrinsic activ-
ity (activities of the self) is premised upon
giving priority to one's own goals over group
goals, which is individualistic in nature.

The pursuit of functional independence
via therapeutic recreation is also premised
upon the dominant western culture of indi-
vidualism. In western cultures, 'ideal ways'
of functioning are related to individuality,
and thus independence (Bellah, Madsen,
Sullivan, Swindler, & Tipton, 1986; Turner,
1991). Concerning individualism as the
'ideal way' in western cultures, Seligman
(1991) stated "The society we live in exalts
the self. It takes pleasure and pains, the suc-
cesses and failures of the individual with un-
precedented seriousness" (p. 282). Because
individualism lies at the very core of Ameri-
can culture, American society has been nick-
named the culture of separation (Bellah et
al., 1986). Condeluci (1991) has suggested
the emphasis on independent functioning of
individuals with disabilities has led to stereo-
typing and has suggested a movement to-
ward facilitating functional interdependence.
Gloria and Peregoy (1996) have highlighted
the significance of functional interdepen-
dence within therapy when working with
Latino clients.

Many cultures do not value independence
and individualism. Within many cultures'
dependence is viewed as healthy and abso-
lutely necessary (Pedersen, 1994). For exam-
ple, American Indians' values differ from
western values of individualism, by being
premised upon spirituality and interdepen-
dence (Peregoy, 1993). Common values
shared across American Indian tribes include
the family structure; giving, sharing, cooper-
ation; harmony with nature; and a present
time orientation (Peregoy, 1993; Thomason,
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1991). According to traditional Indian val-
ues, an individual and his/her psychological
welfare must be considered in the context of
community, and not in the context of individ-
ualism (Trimble & Hayes, 1984). Providing
person centered intervention for American
Indian clients may be harmful (LaFrom-
boise, Trimble, and Mohatt, 1990) because
' 'this type of process focuses on the clients
individually, without taking into account the
role that the client may perform within the
family or community system" (p. 323), as
well as the importance of the community for
the client's well being.

African American values emphasize the
group rather than the individual (Exum &
Moore, 1993). That is to say, cooperation
and collectivism are values that are typically
more important to African Americans. Gen-
erally, African American values are prem-
ised upon family and community (Wilson &
Stith, 1991). Within the community, the
Black church is the root of social support
(Lyles & Carter, 1982). Stamps and Stamps
(1985) observed that recreation activities
among African Americans are heavily re-
lated to church activity. In relation to ther-
apy, Wilson and Stith (1991) have suggested
that any therapist should be aware of the
importance of extended family relationships
and community among African American
clients.

Collectivist cultures give priority to the
goals of one's group, which is often one's
family and usually defines one's identity
(Myers, 1993). Being sensitive to the value
of collectivism is important when working
with clients from minority groups, such as
American Indians, Mexican Americans and
Latinos, Asian Americans, and African
Americans (Sue & Sue, 1990). For example,
Gloria and Peregoy (1996) presented a
model of six collectivist values and issues
when conducting therapy with Latino popu-
lations. First is familismo, which is the in-
fluence of the family. Latino clients maintain
strong feelings of loyalty and solidarity to
the family. Second, congeniality, which is a

value of behaviors that promote smooth and
pleasant social relationships. Third is person-
alismo, which is a style of communication in
which Latinos tend to prefer personal versus
impersonal interactions. The next value is
that of gender roles. Within the family, tradi-
tional gender roles and a patriarchal structure
influence both males and females. Shame is
the fifth value. Many Latino people will at-
tempt to avoid bringing shame upon the fam-
ily and extended family. The last value is
espirituismo (spriritualism). Religion and
spirituality are a system of shared beliefs and
practices that are important to Latino people.
All of these values surround giving priority
to the goals of one's group.

Collectivism and interdependence are
also important values within Asian-Ameri-
can communities. In contrasting the value of
independence in White American youth to
Asian American youth, Ho (1994) stated that
"for Anglo-American youth, independence
is a virtue in itself. However, Asian Ameri-
can youth are taught at an early age that there
is a pervasive awareness of mutual interde-
pendence (p. 88). Edwards and Beiser (1994)
reported that southeast Asian youth refugees
immigrating to Canada were healthiest when
they are allowed to continue their ethnic val-
ues of interdependence within the family en-
vironment and the community. Ho (1994)
has suggested that recreation activities are
important in preventing drug abuse among
Asian Americans if activities are premised
upon cultural identity and heritage.

There has been some recreation and lei-
sure programs premised upon the collectivist
orientation. One such example is the leisure
lifestyle component of the People In Prison
Entering Sobriety (PIPES) program created
by the Native American Council of Tribes
(Robertson, 1991). In this program specific
leisure and recreation activities grounded
within the context of American Indian values
were emphasized to better understand how
leisure can foster sobriety. At the end of this
unit, American Indian community resources
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were presented to facilitate healthy leisure
activities.

Another example of leisure premised
upon the value of collectivism is the empha-
sis that the National Institute of Drug Abuse
(1994) has placed upon social recreation and
community activities in helping a substance
dependent population stay sober. This Na-
tional Institute of Drug Abuse stated that
"New recreation can also foster healthy at-
tachments to the larger community for recov-
ering addicts who, like immigrants, often
feel they are strangers in a strange land"
(p. 49-50). In this model, group goals take
priority over individual goals. Jordan (1996)
has advocated that all leisure service provid-
ers understand how leisure can be a collec-
tivist process for individuals from differing
cultures. Peregoy et al. (1997) stated that
therapeutic recreation specialists should un-
derstand how to facilitate interventions
which are culturally appropriate for target
groups within a pluralistic society.

Cultural Sensitivity in the
Profession of Therapeutic

Recreation
There has been little research on the im-

pact of therapeutic recreation intervention on
people of different cultural and ethnic back-
grounds. One of the few studies conducted
observed the attitudes minority inmates had
toward rehabilitative recreation programs
(Mclntosh, 1986). Although this program
was not specifically called therapeutic recre-
ation intervention, the activity utilized recre-
ation as purposeful intervention. In this
study, 75 volunteers from three Oregon state
system were randomly selected from a popu-
lation of 1,432. Research participants were
grouped in three racial/ethnic groups. These
groups were compared across cultural and
ethnic lines and included African American,
American Indian and Latino/Mexican
Americans. This study illustrated that recre-
ation as purposeful rehabilitation impacted
diverse cultures differently.

The findings of this study suggested that
American Indians rejected rehabilitation via
recreation programs because the recreation
intervention did not match American Indian
lifestyles and value orientations. The life
systems of American Indians extends into a
metaphysical belief system in which the
world operates conjointly on a daily basis
(Peregoy, 1993). The metaphysical belief
systems were missing in the facilitation of
these recreation interventions. The Latino/
Mexican American population also rejected
recreation interventions, whereas the African
American group expressed acceptance for
some, but not all recreation programs. Mcln-
tosh (1986) concluded that ' 'for all these mi-
nority groups to achieve rehabilitation
through recreation programming borders on
being a farce, even at its best moments. This
is due to lack of respect for ethnic differ-
ences." (p. 84). Because of the lack of a
White/mainstream group as a comparison,
this study needs to be interpreted with cau-
tion. The lack of cultural sensitivity in thera-
peutic recreation intervention has been no-
ticed by other professionals as well (Cal-
loway, 1992; Karlis, 1991/1992; Lee &
Stalko, 1996; Peregoy et al., 1997).

Sources of Cultural
Encapsulation and

Misinterpretation in Cross
Cultural Therapeutic Recreation

Intervention

Cultural competencies are needed by
therapeutic recreation specialists in order to
work effectively and ethically across cul-
tures. Understanding sources of cultural en-
capsulation and misinterpretation among
people of differing cultures is paramount.
Sue and Sue (1990) have listed a variety of
variables that can lead to misinterpretation
in helping relationships. The three sources
that will be briefly presented are individual
centered (individualism), communication
style, and self disclosure.
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Individual Centered
(Individualism)

Therapeutic recreation services' over reli-
ance upon the construct of independence and
functional independence suggests that it is a
profession premised upon western values of
individualism. This argument will be sup-
ported in two ways. First, by understanding
the philosophical underpinnings and mission
statements of the National Therapeutic Rec-
reation Society and the American Therapeu-
tic Recreation Association. Second, by re-
viewing a quarter century of research in the
field of therapeutic recreation research.

The mission statements of both the Na-
tional Therapeutic Recreation Society and
the American Therapeutic Recreation Asso-
ciation rely upon the value of independence,
which is derived from the value of individu-
alism. In 1989, the American Therapeutic
Recreation Association mission suggested
focusing therapeutic recreation on the devel-
opment of an appropriate leisure lifestyle as
part of achieving independent functioning
(ATRA, 1989). Likewise, the National Ther-
apeutic Recreation Society defined therapeu-
tic recreation as a means to help people de-
velop independence (NTRS, 1994). The
value of independence was highlighted when
the National Therapeutic Recreation Society
and the American Therapeutic Recreation
Association issued a joint statement concern-
ing the role of therapeutic recreation in na-
tional health care (ATRA, 1994). The leisure
ability model, which is the philosophical po-
sition statement of the National Therapeutic
Recreation Society is premised upon the
value of independence (Austin, 1991; Howe,
1989; Peterson, 1989; Peterson & Gunn,
1984).

The past quarter century of research ini-
tiatives in therapeutic recreation suggests
that the variables operationalized during re-
search in the therapeutic recreation profes-
sion are frequently premised upon the con-
structs of individualism. Dieser and Comp-
ton (1997) operationalized individualism as

the usage of the word self when defining
variables (e.g. self-determination, self con-
cept, self efficacy, self esteem, etc.). In a
study of research initiatives of the past
twenty-five years, Dieser and Compton's
(1997) secondary data analysis revealed that
individualism was the second most frequent
variable studied in therapeutic recreation re-
search with the study of individuals with
physical disabilities and individuals with
mental illness. In the study population of in-
dividuals with mental retardation, individu-
alism was the most frequent variable studied.
The past quarter century of research is
marked with a high frequency of individual
centered variables. Values of collectivist cul-
tures are not present. Variables and the con-
structs of interdependence, functional inter-
dependence, and group attachment were
missing. Therapeutic recreation, like most
helping professions in the Western world,
tend to emphasize individual centered val-
ues. This is also reflected in communication
styles and educational goals in therapeutic
recreation.

Communication Styles
Probably the most significant source of

misinterpretation among helping profession-
als occurs when working with clients who
use different communication styles, rooted
in their culture of origin. Communication is
denned as the verbal and nonverbal trans-
missions of ideas, feelings, belief's, and atti-
tudes that permit a common understanding
between the sender of the message and the
receiver (Austin, 1991). Thus, communica-
tion consists of both verbal and non verbal
exchanges of meaning that are culturally in-
fluenced. Different communication style
among people from differing cultures has led
to many communication barriers (Edginton
et al., 1995; Fish, 1996; Pedersen, 1981). Sue
and Sue (1990) provided a detailed summary
of how cultures have different verbal and
nonverbal communication styles. American
Indians speak softer and slower, have indi-
rect gazes when listening or speaking as a
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sign of respect, interject opinions less, re-
spect silence and have indirect manners of
expression. African Americans speak with
affect, have direct eye contact when speak-
ing but less eye contact when listening, inter-
rupt conversations frequently, are quick to
respond and have affective emotional ex-
pressions. Asian Americans and Mexican
Americans speak softly, avoid eye contact
when listening or speaking to high status
people, interject opinions less, respect si-
lence and have indirect expressions. White
Americans speak loud and fast to control
the listener, have greater eye contact when
listening, interject frequently (both verbally
and non-verbally), are quick to respond to
others, and have objective manners of ex-
pression. The following case study may pro-
vide an example of cultural encapsulation
concerning communication styles in a thera-
peutic recreation interview.

Lane, Montgomery, and Schmid (1995)
reported a case study in which they worked
with an American Indian adolescent male
who was 16 years old. What is important
and cannot be inferred from the case study
is whether the adolescent self-identified as
an American Indian. In referring to the as-
sessment, the authors commented "the as-
sessment of the therapeutic recreation spe-
cialist indicated Andrew was able to express
why he was hospitalized, was cooperative in
the interview, yet had little eye contact'' (p.
296). In this case study the authors are con-
cerned about the lack of client eye contact,
although, such nonverbal behavior may be
appropriate based in his cultural values.

Therapeutic recreation specialists need to
pay particular attention to different commu-
nication styles when facilitating an interven-
tion. Assertiveness training is an example of
an intervention that has cultural implications.
Stumbo and Thompson (1986) have pre-
sented leisure education assertiveness com-
munication activities to improve assert-
iveness in leisure situations. Role playing as-
sertive communication then becomes the
goal. Although this activity can be purpose-

ful for clients that value independence and
individuality, the author's position is that
such an activity can be harmful to clients
from differing cultures. The value of conge-
niality (Gloria & Peregoy, 1996) among Lat-
ino populations is in direct contrast to assert-
iveness.

Multicultural understanding of how gen-
der roles influence communication is also
important when facilitating therapeutic rec-
reation intervention. In many cultures men
and women have specific family roles. Glo-
ria and Peregoy (1996) have pointed out the
influences of hebrismo and machismo. He-
brismo signifies femaleness, which occurs
when the Latina fulfills the multiple roles of
mother and wife. Machismo is the value of
the Latino male to be strong, yet gentle, and
to provide for the family. Sue and Sue (1990)
showed how Mexican-American men may
perceive confrontational therapy by a female
therapist as a threat to his authority. Many
culturally sensitive therapists have advo-
cated therapy that bolsters cultural roles
(Gloria & Peregoy, 1996; Pedersen, 1994;
Karrer, 1994; Sue & Sue, 1990). Self-disclo-
sure is also a communication style which is
not consistent across cultures.

Self-Disclosure
The expectation of self disclosure can be

a source of misinterpretation when working
with clients who are culturally different. Self
disclosure relates to information that clients
convey about themselves. As with any help-
ing professional, self disclosure in therapeu-
tic recreation can be helpful or harmful to
the clients. Concerning self disclosure as a
tool of therapeutic recreation specialists
Widmer (1995) stated:

. . . self-disclosure may be necessary
to develop a meaningful relationship
that facilitates the healing process,
while on the other hand self-disclosure
may jeopardize the therapist-client re-
lationship or put the therapist or the
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client at greater risk of emotional or
psychological trauma (p. 266).

In therapeutic recreation, self disclosure can
occur during any stage of the therapeutic rec-
reation process.

Self disclosure is a difficult activity for
many people from differing cultures. Among
many American Indians and Latinos, inti-
mate aspects of life are shared with close
friends and friendships develop only after an
extended period of time (Sue & Sue, 1990).
In contrast, White Americans form relation-
ships quickly, that may be of a short duration
(Sue & Sue, 1990). Few Blacks perceive
White therapists as illustrating geniuses, but
rather acting as change agents for main-
stream America (Vontress, 1981). This is
why Karlis (1991/92) has suggested that
when leisure counselors work with individu-
als from different cultures, they gain an un-
derstanding of their clients' value system be-
fore prescribing intervention.

Multicultural Curriculum in
Therapeutic Recreation

Education Programs
If therapeutic recreation specialists are to

become cross culturally competent, issues
related to multiculturalism must begin in pre-
service education and in-service training
programs. One important purpose of a cur-
riculum in therapeutic recreation education
programs is to provide students with a
knowledge base and allow them to master
skills related to clinical practice (Austin,
1997).

Little investigation has occurred to assess
the extent of diversity curriculums in thera-
peutic recreation training programs. The
only published study conducted to assess di-
versity curriculums was done by Peregoy et
al. (1997). Their study consisted of survey-
ing graduate level Parks and Recreation edu-
cation programs that had an emphasis in
therapeutic recreation. A census survey of
ten (out of a possible 11) combined doctor-

ate/master's programs revealed that two de-
partments had specific requirements related
to multiculturalism. Of the fifteen terminal
master's programs that were systematically
sampled from thirty-one programs, only
three departments had multicultural curricu-
lum requirements. The prevalence of diver-
sity courses or content in undergraduate ther-
apeutic recreation curricula is unknown.
What is known, however, is that not all un-
dergraduate programs across the United
States require students to take courses in
multicultural issues. It is the position of the
authors that multicultural awareness and
skills is a developmental process which re-
quires exposure in the curriculum at the un-
dergraduate level and beyond.

Multicultural Competencies
It is essential that therapeutic recreation

helpers, as well as all helping professionals,
do not live in sheltered hamlets as the Csik-
szentmihalyi story portrayed. The following
multicultural competencies' curriculum has
been adapted from Arredondo and D'An-
drea, (1995) and Arredondo, Toporek,
Brown, Jones, Locke, Sanchez and Stadler
(1996) for the therapeutic recreation profes-
sion. The curriculum is purposefully devel-
oped to be generic because generic compe-
tencies emphasize both culturally specific
and culturally general characteristics (Ped-
ersen, 1991). Thus, the presented curriculum
accommodates both with-in group differ-
ences and between-group differences, which
can prevent stereotypes (Pedersen, 1994).
The curriculum can be adopted into thera-
peutic recreation education programs and
by individual therapeutic recreation prac-
titioners.

I. HELPER'S AWARENESS OF OWN
CULTURAL VALUES AND BIASES

Attitudes and Beliefs
1. Cultural self-awareness and sensitivity

to one's own cultural heritage are es-
sential.
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• Learn to identify cultures that one be-
longs to.

• Understand the cultural heritage of
interventions used.

• Actively engage in a process of chal-
lenging one's attitudes and beliefs
that do not support valuing of differ-
ences.

• Articulate positive aspects of one's
own heritage that provides strengths
in understanding differences.

• Understand the cultural heritage of
recreation and leisure activity.

2. An awareness of how one's own cul-
tural background and experiences in-
fluence one's attitudes, values and bi-
ases about psychological processes.
• Identify the history of their culture.
• Identify social and cultural influences

on their cognitive development.
• Articulate the beliefs of their own

culture and religious group as they
relate to differing cultures, and the
impact of these beliefs in a helping
relationship.

3. An ability to recognize the limits of
their multicultural competencies.
• Recognize when and how their atti-

tudes, beliefs, and values are interfer-
ing with providing the best service to
a client.

• Identify training which contributes to
expertise in therapeutic recreation
practice.

• Provide real examples of cultural sit-
uations in which they recognized
their limitations and referred the cli-
ent to more appropriate services.

4. Therapeutic recreation specialists rec-
ognize their sources of discomfort with
differences that exist between them-
selves and their clients in terms of race,
ethnicity and culture.
• Recognize their source of comfort/

discomfort.
• Identify differences.
• Communicate acceptance of and re-

spect for differences.

Knowledge
1. Acquire specific knowledge about

one's own racial and cultural heritage
and how it personally and profession-
ally affects their definitions and biases.
• Have knowledge regarding their heri-

tage.
• Recognize their family's and cul-

ture's perspective of acceptable and
unacceptable codes of conduct.

• Recognize their culture's perspective
of recreation and leisure.

2. Possess knowledge and understanding
about how oppression, racism, discrim-
ination and stereotyping affect them
personally and in their work.
• Identify their identity development.
• Provide a reasonable definition of

racism, prejudice, discrimination,
and stereotype.

• Discuss recent research addressing
issues of multiculturalism.

3. Possess knowledge about their social
impact on others.
• Define their communication style and

describe their verbal and nonverbal
behaviors.

• Describe the behavioral impact of
their communication styles on clients
that are different from themselves.

• Provide an example of an incident
in which communication broke down
with a client from a differing culture.

Skills
1. Seek out educational, consultative, and

training experiences to improve under-
standing and effectiveness in working
with culturally different populations.
• Describe objectives of at least two

multicultural related professional de-
velopment activities.

• Develop professional relationships
with helpers (both inside and outside
of therapeutic recreation) from dif-
fering cultural background.

• Maintain an active referral list.
• Actively engage in professional and

personal growth activities pertaining
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to working with clients from different
cultures.

• Actively consult with other profes-
sionals regarding issues of culture.

2. A constant seeking to understand
themselves as racial and cultural be-
ings and are actively seeking a non-
racist identity.
• Participate in readings and other ac-

tivities that develop cultural aware-
ness.

• Maintain relationships with individu-
als different from themselves.

II. AWARENESS OF CLIENT'S WORLD-
VIEW

Attitudes and Beliefs
1. An awareness of one's negative and

positive emotional reaction toward
other racial and ethnic groups that may
prove detrimental to the therapeutic re-
lationship.
• Identify their common emotional re-

actions about people different from
themselves.

• Identify how emotional reactions ob-
served in oneself can influence effec-
tiveness in therapeutic recreation in-
tervention.

• Describe at least two examples of
cultural conflict between self and cul-
turally different clients.

2. An awareness of one's stereotypes and
preconceived notions that they may
hold toward other racial and ethnic mi-
nority groups.
• Recognize their stereotyped reactions

to people that are different from
themselves.

• Consciously attend to examples that
contradict stereotypes.

• Recognize assumptions made con-
cerning differing cultures.

Knowledge
1. Possess knowledge and information

about particular groups with whom
they work. They are aware of the life
experiences, cultural heritage, and his-

torical backgrounds of the culturally
different clients.
• Identify differences in nonverbal and

verbal behavior of different cultural
groups.

• Describe at least two models of mi-
nority identity development.

• Understand the historical implica-
tions of contact with dominant soci-
ety for various ethnic groups.

• Identify within-group differences of
cultures.

2. Possess an understanding of how race,
culture, ethnicity, and so forth may af-
fect personality choices, help seeking
behaviors, recreation and leisure be-
haviors and disorders.
• Based upon literature, describe and

give examples of how different thera-
peutic recreation approaches may or
may not be appropriate for a specific
culture.

• Describe one system of personality
development and how this system re-
lates or does not relate to at least two
culturally different populations.

3. Possess knowledge about sociopoliti-
cal influences that impinge upon the
life of racial and ethnic minorities.
• Identify implications of concepts

such as internalized oppression, insti-
tutional racism, privilege, and the
historical and current political cli-
mate regarding immigration, poverty
and welfare.

• Explain the relationship between cul-
ture and power.

• Communicate an understanding of
the unique position, constraints, and
needs of those clients who experience
oppression.

• Identify current issues that affect dif-
ferent cultures in legislation, social
climate and so forth.

• Understanding of how documents
and affirmative action legislation af-
fect society's perception (both pro's
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and con's) of different cultural
groups.

Skills
1. Are familiar with research relevant to

their discipline that affects racial and
ethnic groups.
• Discuss recent research regarding rel-

evant topics (e.g. mental health, edu-
cation, recreation/leisure, therapeutic
recreation, etc.) related to different
cultural populations.

• Complete workshops, conferences,
and in-service training regarding
multicultural skills and knowledge.

• Identify professional growth activi-
ties.

2. Become actively involved with minor-
ity individuals outside the helping set-
ting (e.g. community events, social
functions, etc.) so that their perspective
of minorities is more than an academic
exercise.
• Identify at least five multicultural ex-

periences in which they have partici-
pated within the past three years.

• Actively plan experiences and activi-
ties that will contradict negative ste-
reotypes and preconceived notions
they may hold.

Peregoy et al. (1997) argued for the im-
plementation of an integration model to in-
fuse multiculturalism into all of the courses
in the curriculum of therapeutic recreation
education programs. That is to say, multicul-
tural content is integrated throughout the cur-
riculum. The chief strength of the integration
model is that students can become multicul-
turally competent by acquiring cross-cultural
communication skills, awareness of one's at-
titude toward racial and ethnic populations,
gain cultural knowledge, develop multicul-
tural skills and develop a multicultural iden-
tity. Two weaknesses of the integrated model
are budget constraints and that all faculty
members would have to gain multicultural
competencies. The consequence of having
faculty gain multicultural competencies, as

well as therapeutic recreation specialists, is
that they gain a more comprehensive per-
spective of therapy whenever sociocultural
variables are salient (Fish, 1996).

Multicultural competencies can be in-
fused in therapeutic recreation pre-service
and in-service training programs. For exam-
ple, in an introduction class on therapeutic
recreation the teacher can also provide an
introduction to such topics as cultural self-
awareness and sensitivity to one's own cul-
tural heritage. In a class related to therapeu-
tic recreation techniques, such issues as com-
munication styles, can be discussed and ex-
ercises could be facilitated to help students
gain an understanding of how people from
differing cultures have different verbal and
nonverbal behaviors. The authors advocate
that therapeutic training programs imple-
ment multicultural curriculums within their
unique structure of coursework.

Conclusion
With each passing day the United States

population is becoming more culturally di-
verse. Therapeutic recreation specialists
need to become culturally competent when
working with clients from differing cultures.
The authors have argued that the field of
therapeutic recreation is driven by individu-
alistic values and that scant attention is
placed upon multicultural competencies in
pre-service and in-service training programs
in therapeutic recreation education. Three
sources of cultural misinterpretation have
been presented. Multicultural competencies
have been advocated. The integration model
has been suggested by the authors as an ef-
fective model to infuse multicultural aware-
ness, knowledge, and skills into the curricu-
lum of therapeutic recreation training pro-
grams.
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