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Abstract

Community engagement has become highly valued in higher education environ-
ments. The literature indicates the importance of partnerships between universities and 
public schools within the context of education reform; however, various other disciplines 
such as therapeutic recreation, speech therapy, and occupational therapy benefit from 
the applied experiences that a university-school partnership provides.  The University of 
Tennessee, Knoxville’s Project Therapeutic Recreation in Public Schools (Project TRiPS) 
serves as a model for the development of effective university-school partnerships. This 
collaborative affiliation developed between the University of Tennessee’s Recreation and 
Leisure Studies program and Knox County, Tennessee schools embodies what a practical 
partnership can do to serve students with disabilities in a public school setting. This case 
report provides an in-depth description of Project TRiPS and how students are able to 
apply assessment, planning, implementation, and evaluation in the context of a service 
learning experience. Secondary to this description, this report discusses anecdotal evi-
dence concerning benefits for both the university students and the public school students 
who take part in the program.    
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At research oriented, land grant in-
stitutions like the University of Tennes-
see (UT), there are overt reminders of the 
importance of  research, teaching, and 
community engagement to the overarch-
ing mission of the university (Anyon & 
Fernandez, 2007). The Recreation and Lei-
sure Studies program at the University of 
Tennessee responded to the charge in an 
innovative way by developing and imple-
menting Project Therapeutic Recreation in 
Public Schools (Project TRiPS), a university-
school partnership.

University-school partnerships play 
an important role in education reform 
and in the training of the next generation 
of American teachers (Burton  & Greher, 
2007). Research conducted by Castle, Fox, 
and Souder (2006) and Fang and Ashley 
(2004) suggests that university-school 
partnerships play a vital role in creating 
confident, effective, and dedicated profes-
sionals (Darling-Hammond, 2006; Suther-
land, Scanlon, & Sperring, 2005).   Further-
more, teachers who complete preparatory 
programs that include university-school 
partnerships develop a broader skill set for 
becoming excellent educators. This skill 
set includes better classroom management, 
assessment, and instructional skills (Castle 
et al.). Additionally, teachers who matricu-
late through these programs gain greater 
insight into teaching children, and exhibit 
greater concern about overall student per-
formance (Fang & Ashley, 2004).  Yet, what 
is hugely important is that, “successful 
partnerships engender better articulation 
between university courses and field place-
ments … [and] provide opportunities for 
pre-service teachers to apply the instruc-
tional strategies introduced in methods 
courses into authentic context” (Burton 
& Greher, 2007, p. 18).  Viable university-
school partnerships provide an opportuni-
ty for effectively training teachers as they 
integrate theory with practice.

The same holds true for students pur-
suing degrees in applied disciplines outside 
of teaching.  Vocations such as therapeu-
tic recreation, speech therapy, physical 
therapy, and occupational therapy all pro-
vide applied experiences that include the 
integration of theory and practice through 
direct hands on experience (Burton & Gre-
her, 2007; Fisher 1998; Strohschein, Ha-
gler, & May, 2002).  

Benefits of University-School  
Partnerships

Collaboration is a planning approach 
where two or more parties form a relation-
ship for the purpose of gathering resources 
to implement a program, activity, or action 
plan (Wiewel & Lieber, 1998).  Meaningful 
collaboration happens when people labor 
together to achieve more than a single en-
tity could accomplish separately (Checko-
way, 2004).  Partnerships are a form of col-
laboration and are “built on overlapping 
interests” (Baum, 2000, p. 235).  If univer-
sities can partner with schools and com-
munity organizations to solve community 
problems, then “university-school partner-
ships are justified” (LeGates & Robinson, 
1998, p. 313).  

University-community partnerships 
can be mutually beneficial. For the com-
munity, partnerships generate needed con-
sultation and technical assistance, afford 
a source of student assistance and faculty 
expertise, and establish strong linkages 
with a university whose intellectual and 
institutional capital can make genuine 
contributions to improving the quality of 
life (Dewar & Isaac, 1998; Reardon, 1998; 
Rubin, 1998). From the vantage point of 
the university, partnerships can bring new 
viewpoints that contribute to the quality 
of research and learning, enable students 
to engage in the world and learn from 
practice, empower faculty to examine the-
ory and draw upon both their academic 
discipline and professional expertise, as 



Waller	aNd	WozeNCrofT	 225

well as enable the university to buttress 
student learning and the scholarly engage-
ment (Checkoway, 2004). 

Universities emphasize rational deci-
sion-making. Faculty with administrative 
expertise can help develop rational pro-
cesses that facilitate and sustain changes in 
the community and university representa-
tives (LeGates & Robinson, 1998).  Benefits 
have been obtained by parallel disciplines 
such as occupational therapy pursuant to 
the successful implementation of univer-
sity-community partnerships.  Braveman, 
Helfrich, and Fisher (2002) in assessing the 
benefits derived from a community part-
nership model developed by the Occupa-
tional Therapy department at the Univer-
sity of Illinois cited the following benefits: 
(1) increased field work and service learn-
ing opportunities for students; (2) oppor-
tunities to improve curriculum design after 
input from students and partners; (3) en-
hanced opportunities for securing exter-
nal funding; and (4) creating a “win-win” 
scenario for the university and community 
(pp.  120-122).  Hoppes, Bender, and De-
Grace (2005) found that comparable ben-
efits, as cited by Braveman et al., accrue to 
both occupational and physical therapy 
programs and the partnering agencies. 
Moreover, Hoppes et al. concluded, “as oc-
cupational and physical therapy students 
encounter community challenges and ap-
ply their considerable skills and unique 
visions within their communities, they 
will become therapists who will broaden 
current contexts of practice” (p. 50). Over-
all, well designed partnerships may lead 
to multiple benefits for the university and 
community.

Project TRiPS serves as a model for the 
development of effective university-school 
partnerships in the realm of  therapeutic 
recreation. The project represents a syn-
thesis of applied experiential learning, the 
infusion of university and public school-

based intellectual capital, and a shared 
commitment to delivering needed recre-
ation services to school children with dis-
abilities.

 This collaborative partnership devel-
oped between the University of Tennessee’s 
Recreation and Leisure Studies program 
and Knox County, Tennessee schools em-
bodies what a practical partnership can do 
to serve students with disabilities in a pub-
lic school setting and prepare an enlight-
ened wave of therapeutic recreation prac-
titioners. The following case study presents 
the details of this program and discusses 
observed outcomes.

Project TRiPS

In 2001, Gene A. Hayes, professor of 
Recreation and Leisure Studies at the Uni-
versity of Tennessee received a grant from 
the Tennessee Department of Education 
and developed Project TRiPS to offer gradu-
ate and undergraduate students an oppor-
tunity to gain hands on experience work-
ing with youth with disabilities in a public 
school setting and remains as its funding 
source 8 years later. At the genesis of Proj-
ect TRiPS, Dr. Hayes obtained authoriza-
tion from the office of the school district 
superintendent to implement the program 
in the target schools. As a professional 
courtesy, Dr. Hayes annually meets with 
the office of the superintendent to inform 
the superintendent’s designee of plans for 
Project TRiPS during the district’s academic 
year.  Information is then disseminated by 
the TRiPS staff to the principals and special 
education coordinators at each of the tar-
get schools and students with disabilities 
are then enrolled. Recreation and Leisure 
Studies students enroll in RLS 450-TRiPS 
and begin their work with Project TRiPS af-
ter taking part in an orientation and train-
ing session.    

From the school based side of the 
partnership, Project TRiPS aims to teach 
youth with disabilities the necessary skills 
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to function independently in society 
through therapeutic activities. In addition, 
from the school perspective, Project TRiPS 
focuses on enhancing the youth’s social, 
recreational, and behavior skills, which 
will assist them in community transition. 
Project TRiPS also places a heavy emphasis 
on aiding youth with physical limitations 
through activities that target the use of fine 
and gross motor skills. 

Each semester Project TRiPS dispatches 
approximately 10-20 UT students into nine 
child development center (CDC) class-
rooms throughout Knox County to con-
duct therapeutic recreation activities with 
children with disabilities.   In preparation 
for the  hands on experience in the CDC 
classrooms, the UT students learn through 
a three credit academic course about recre-
ation therapy, setting goals and objectives, 
documentation, as well as how to program 
and implement therapeutic activities for 
children with disabilities. Once in the CDC 
classroom setting, the UT Students gain 
applied experience practicing therapeutic 
recreation with children with disabilities 
in a public school setting, something that 
is very rare for the therapeutic recreation 
student until their practicum and intern-

ship experiences that occur in their junior 
and senior years.  

The academic portion of Project TRiPS 
is taught by graduate assistants, who also 
serve as the TRiPS staff, and is overseen by 
Dr. Gene Hayes. During this course, UT stu-
dents learn about different types of disabil-
ities, proper documentation techniques, 
and appropriate ways to work with special 
populations. Throughout the semester, 
UT students are required to visit the CDC 
classrooms once a week for 15 weeks. The 
TRiPS staff (RLS graduate students) and UT 
students attend each CDC classroom for a 
minimum of 10 times per semester. 

Project TRiPS is designed to serve 
youth who participate in child develop-
ment centered (CDC) classrooms in Knox 
and surrounding county public schools. 
The classrooms range from 6-12 CDC stu-
dents and on average six UT students. Most 
CDC classrooms consist of one teacher and 
two to three teacher aides. On average, 75 
CDC students are involved in Project TRiPS 
each semester. Table 1 outlines the number 
of UT and CDC student participants who 
have been a part of the TRiPS Project, as 
well as the contact hours for each academic 
year (see Table 1 for details).  

TABLE 1:
Summary of Project TRiPS Activity 2001-2009

Year
Number of 
Children 

Participants

Number of 
UT Student 
Volunteers

Number of 
Staff/Children 
Direct Contact 

Hours

Number of staff indirect 
hours (planning, writing 

progress notes, travel etc.)

Total contact 
hours

2001-2002 69 19 8,292 1,517 9,809

2002-2003 70 12 3,499 536 4,035

2003-2004 122 75 5,393 1,197 6,590

2004-2005 118 76 4,350 966 5,316

2005-2006 109 29 4,280 987.5 5,267.5

2006-2007 131 36 7,431 1,497 8,928

2007-2008 142 41 6,827 1,428 8,255

2008-2009 131 36 7,431 1,497 8,928
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Learning to Apply the TR Process

Each week the UT students implement 
therapeutic activities in the special educa-
tion classrooms for 1 hour at each school. 
In addition to the school visits, the UT 
students are required to write lesson plans, 
update student progress notes, conduct a 
case study, and fill out a standardized as-
sessment on a youth. The two standard-
ized assessment tools that are utilized are 
the General Recreation Screening Tool 
(GRST; burlingame & Blaschko, 2002) and 
the Functional Assessment of Characteris-
tics for Therapeutic Recreation (FACTR-R; 
Peterson, Dunn, Carruthers, & burlingame, 
2002). 

As part of the academic portion of 
Project TRiPS, each UT student is involved 
in extensive training on each tool during 
the three credit hour course. Specifically, 
the details of each tool, such as the admin-
istration instructions, scale items, domain 
specifics and scoring particulars, are re-
viewed thoroughly by the instructor(s) and 
UT students.  Once the UT students have 
become familiar with each tool, a mock 
scoring on a fellow classmate is conducted 
and the results are discussed as a class to 
ensure understanding. A portion of the 
case study assignment requires that each 
UT student score one CDC child on two 
separate occasions (at the beginning of the 
semester and at the end of the semester), 
using either the GRST or the FACTR-R de-
pending on his or her age. Based on the 
evaluation results, the UT students plan 
and/or adapt the therapeutic activities ac-
cording to each child’s needs. As part of 
a summative evaluation in the case study 
report, the UT students draw inferences 
from the assessment results regarding what 
could or should be addressed in the se-
quential semester(s) to help meet the areas 
identified for improvement for each child.      

In addition to these opportunities, 
students must also integrate goals es-

tablished by school personnel into their 
planning. At the beginning of each se-
mester the CDC teachers prepare a list of 
their student’s goals and objectives to be 
worked on by the UT students during Proj-
ect TRiPS.  Upon their initial visit to the 
CDC classroom, the UT students observe 
the CDC students. During this first visit, 
the teacher gives the goals for each CDC 
student to the TRiPS staff for them to work 
on throughout the semester. These goals 
generally mirror those set for the child in 
the Individual Education Plan (IEP). Once 
the goals are received by the UT staff they 
are communicated to the UT students, who 
begin learning appropriate documentation 
skills and facilitation techniques so that 
activities may be successfully implemented 
at the schools. Activities are selected based 
on specific goals for the CDC students.  

Through these opportunities, students 
are able to apply classroom learning to a 
real world setting. Conducting assessments 
and integrating findings into other sources 
of information allows the UT students to 
create real-world programs to address tar-
geted goals and objectives. The students 
also have the opportunity to evaluate the 
effectiveness of their own planning and 
implementation efforts through summa-
tive evaluation.  

The Impact of Project TRiPS

Project TRiPS remains successful in 
creating a critical linkage between the uni-
versity community, public schools, and 
students by providing therapeutic recre-
ation services to children with disabilities 
in CDC classrooms. Although this case re-
port does not provide the same objective 
analysis that might come from empirical 
research, it is beneficial to discuss the initial 
observations of the researchers and others 
as they pertain to student learning.  Two 
sources of information can be considered. 
First, student learning can be directly mea-
sured. At this time, there is very limited ev-
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idence of how the TRiPS program benefits 
students; however, brief discussion is dedi-
cated to this topic below. Second, observed 
benefits for the TRiPS program participants 
(CDC students) can be considered. This is, 
at best, an indirect indicator of how well 
the TRiPS program prepares practitioners; 
however, an assumption can be drawn at 
some level that, if a program planned and 
implemented UT students leads to positive 
change, the students are indeed learning 
to be effective practitioners. As such, atten-
tion is given to the area as well.

UT Student Learning

An array of UT students with vary-
ing educational backgrounds ranging 
from early childhood education to pre-
veterinary medicine participate in  Project 
TRiPS; however, the general demographic 
makeup of the UT students in the pro-
gram are predominantly females who are 
studying either Therapeutic Recreation 
or Family Studies.  For those outside of 
the Therapeutic Recreation field of study, 
the program has had such an impact that 
in some cases students will change their 
major to Therapeutic Recreation so that 
they can continue similar work learned in 
TRiPS throughout their career. Anecdotal 
evidence from UT student  reports suggests 
that the benefits from taking this class in-
clude an awareness of individuals with dis-
abilities, increased documentation skills, 
hands on learning skills, and an ability to 
learn from ones mistakes when facilitating 
groups. Perhaps one of the greatest benefits 
most widely reported is being apart of and 
noting the change that takes place in the 
life of the student in the CDC classroom. 
This change is especially evident when the 
university student is involved with Project 
TRiPS for more than one semester and has 
the opportunity to work with the same 
CDC student throughout the school year. 
At this time no hard data has been collect-

ed on the learning outcome achievement 
of the UT students. 

Teacher Evaluations

The scope of disabilities of the CDC 
students includes but is not limited to: 
mental retardation, Autism, Cerebral Palsy, 
Down’s syndrome, functional delays, learn-
ing disabilities, language, speech, visual 
and hearing impairments. It is important 
to note that many of the CDC students ex-
perience multiple disabilities at one time, 
regardless they continue to benefit from 
Project TRiPS. Specific outcomes for the 
CDC students are documented through 
initial reports, progress notes, and final re-
ports that are completed on each student 
during the duration of Project TRiPS. Out-
comes are also reported at the midterm 
and final semester points through teacher 
evaluations. The following is a summary of 
comments has been gathered from these 
teacher evaluations and presented here 
as descriptive evidence. The names of the 
CDC students have been changed to pro-
tect their identity. 

As evidence of the teachers’ general 
satisfaction with UT student performance, 
one teacher reported, “I am truly amazed 
by the effectiveness of this program! Each 
TRiPS participant (UT student) had been 
so positive, enthusiastic and performed at 
a professional level. I feel so pleased that 
they are working with my students.” 

Another teacher commented that, 

Our class has several students 
with brain trauma or orthope-
dic impairments. The combina-
tion of fine-motor—gross motor 
activities, there were planned, 
improved [Jasmine’s] handwrit-
ing as well as meeting her social/
emotional goal of speaking more 
loudly to people outside of the 
classroom. We have [four] chil-
dren with autism whose needs for 
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routine and consistency were met 
with intentional re-direction, fre-
quent reminders and visual cues. 
The mentors were very intuitive 
about adjusting to the needs and 
emotions of each child. They will 
be amazing professionals! 

Also, teachers have noted how posi-
tive the TRiPS experience was for their stu-
dents. A different teacher stated that: 

 this has been a great expe-
rience for my students. The ac-
tivities and lessons were very ap-
propriate for my students. All of 
the TRiPS members appeared to 
be engaged with every student. 
Life skills were addressed at every 
meeting. My students really ben-
efit from interacting with TRiPS 
positive role model.

 Other changes have been noted for 
several of the CDC students in the areas of 
activity participation, achievement of set 
objectives, and goal achievement as docu-
mented in their progress notes. A strong fo-
cus of the program is to assist the students 
in the CDC classroom in achieving their 
goals by accomplishing one small step or 
objective at a time. An example of a goal 
set for a CDC student would be, “to work 
on communication of ‘yes’ and ‘no’; initi-
ate and sustain interaction with others; de-
cision making; and fine and gross motor.” 
Through participating in Project TRiPS, 
specific goals have been met by the CDC 
students such as: increased positive social 
interaction with peers, increased ability 
to stay on task, increased ability to follow 
directions and rules, increased knowledge 
of color and number recognition. The fol-
lowing is an example taken from a final 
evaluation of one child’s progress: “the 
child made progress in communicating 
with new people. She indicates yes and no 
by movements of her head as well as facial 
expressions.”  

Another illustration taken from a 
teacher’s final evaluation report on one 
CDC student emphasizes how, 

[Drew] has improved in the fol-
lowing areas: problem solving, 
play behavior, and people skills. 
He will show signs of joy at times 
as evidence by smiling or laugh-
ing during certain activities. 
[Drew] is more willing to partici-
pate in activities as being less re-
sistant to physical prompting and 
facial cues. He has also developed 
an interacting play behavior that 
involves one other person. This is 
a huge step for [Drew]. 

To further document the meaningful 
change that occurred in students who par-
ticipated in Project TRiPS another tenured 
teacher reported, 

[John’s] functional communica-
tion improved drastically. Fine 
and gross motor skills have im-
proved throughout the term with 
activities such as bowling, string-
ing beads on a string, and cutting 
with scissors. [John] works better 
if he had the same person working 
with him week after week. He has 
some more fine motor skills that 
he can improve on.

As previously noted the Tennessee De-
partment of Education currently provides 
funding for the Project TRiPS and, there-
fore, assesses the program progress and 
outcomes. On a yearly basis the Project 
TRiPS is evaluated by the Tennessee De-
partment of Education to ensure that the 
goals of the program are being met and 
that Project TRiPS is fulfilling its intended 
purpose to provide opportunities for social, 
recreation and leisure growth experiences. 

Challenges for Project TRiPS

Over the span of a decade Project 
TRiPS has endured its share of changes and 
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challenges. One of the initial challenges 
for the program was acquiring permission 
to provide services in the public schools. 
Representatives from the University of Ten-
nessee met with the director of the special 
education program for the state of Tennes-
see to explain the intentions and expected 
benefits of the program. One positive out-
come that emanated from the meeting was 
that when new schools are added to the 
program, the TRiPS coordinators contact 
the CDC teachers at the school to set up 
a meeting with them and the principal. 
A recommendation for those seeking to 
develop a collaborative partnership like 
Project TRiPS would be to initially contact 
the director of special education for one’s 
state prior to contacting school officials. 
Once permission is granted at the state 
level, approaching each school’s principal 
with openness and transparency about the 
project details is suggested. This proved to 
be quite beneficial at the beginning stages 
of Project TRiPS, after which time many 
principals encourage the primary contact 
to be with the special education teachers 
themselves.  

Each semester new students and 
volunteers are involved in project TRiPS 
meaning that the TRiPS staff face the task 
of coordinating CDC classroom schedules 
with the UT students schedule, while tak-
ing into account class and work agendas 
as well as travel time to and from each 
school. This dilemma can potentially cre-
ate problems for UT students who are in-
volved with other activities. This process is 
very time consuming and has on occasion 
resulted in a student being unavailable to 
participate in Project TRiPS. Furthermore, 
10-20 students or volunteers are needed in 
order for Project TRiPS to take place in its 
entirety each semester.  Since Project TRiPS 
cannot be sustained solely through recre-
ation and leisure studies majors, a remedy 
was to offer a corresponding TRiPS course 

to those students in the early childhood 
development, child and family studies, 
speech pathology, and special education 
departments and the like. 

Another challenge faced by project 
TRiPS is the administrative burden that 
stems from producing the required docu-
mentation for the program. Each TRiPS 
staff leader is mandated to generate docu-
mentation for each of the CDC student 
when schools are visited. The staff leader 
must also keep the school specific note-
book, which contains all of the documen-
tation, in order for review during the Ten-
nessee Department of Education’s yearly 
visit. These notebooks contain between 
50 to 170 progress notes for one school for 
one semester. Additionally, teaching

UT students about documentation is 
also challenging yet crucial to the success 
of the program. It is the quality and the 
detailed documentation that catalyzes the 
renewal of the program grant each year. 
Therefore, it is critical to employ qualified 
faculty and/or graduate assistants to teach 
the academic portion of the project to en-
sure the appropriate training and compe-
tency of the college students.  

More recently, compliance with new 
Tennessee state wide requirements has be-
come quite challenging for those involved 
in Project TRiPS. This new law mandates 
that all individuals volunteering in the 
school setting must have a background 
check, be fingerprinted and drug tested 
yearly. This process is costly for the student 
and therefore the charges are covered by 
Project TRiPS.  However, with the inevita-
ble TRiPS staff turnover each semester, the 
fee is becoming a significant problem. One 
recommendation is to secure sufficient ex-
ternal funding to absorb this cost.  

Conclusion

Project TRiPS provides a unique op-
portunity for the University of Tennes-
see, specifically the Recreation and Leisure 
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Studies program to foster a positive univer-
sity-community partnership that is mutu-
ally beneficial. It created a practical part-
nership that UT students benefit from in 
their professional preparation. This applied 
learning milieu enhances UT students’ in-
tegration of theory, technical skills and 
practice as well as providing hands on ex-
perience in working with youth with dis-
abilities. 

It is critical for university-community 
partnerships to create a climate of reciproc-
ity where each partner perceives that the 
effort is of benefit. Not only are the UT stu-
dents reaping benefits from their involve-
ment in Project TRiPS but it is evident that 
the CDC students experience positive be-
havioral and functional changes as well. 
Project TRiPS provides graduate and under-
graduate students with an opportunity to 
acquire applied experience working with 
youth with disabilities in a public school 
setting. The initiative aims to teach youth 
with disabilities the necessary skills to 
function independently in society through 
therapeutic activities. Finally, from the 
school perspective, Project TRiPS appears 
to enhance the social, recreational, and 
behavior skills of participants, which will 
assist them in community transition.

Recommendations for Future  
Development

In light of the success and impact of 
Project TRiPS several pathways for future 
development emerge. First, the motivation 
for volunteering to participate in TRiPS 
should be examined. Several studies (An-
drews, 2000; Liao-Troth & Dunn, 1999) 
have focused on the intrinsic and extrinsic 
factors that drive students to volunteer in 
campus and community-based initiatives. 
In light of the wide range of students that 
volunteer with TRiPS, and their varying 
academic and experiential backgrounds, 
understanding their motivations to partici-

pate could increase the quality and impact 
of the program. 

Project TRiPS provides UT students 
with an opportunity to plan and imple-
ment age and socially appropriate leisure 
experiences for participants with disabili-
ties, thus affording them the opportunity 
to hone their programming skills.  While 
engaging participants, UT students can 
experience the convergence of participant 
goals, leisure interests and improved par-
ticipant outcomes (i.e. increases attention 
span, improved social skills).  Addition-
ally, UT students that participate in Project 
TRiPS are provided an opportunity to expe-
rience the symbiosis of theory, practice and 
professional responsibility by having direct 
responsibility for implementing leisure 
programming for persons with disabilities. 

Second, evaluating the ‘fit’ and prog-
ress of university-school partnerships is 
crucial to the program long term success 
(Johnston, 1997). Over the course of time 
partnerships evolve and change. In light of 
the changing political, fiscal, and academ-
ic climates that confront the University of 
Tennessee, Knox County Public Schools, 
and related stakeholders, evaluating the 
impact and outcomes of TRIPS and under-
standing how involvement with TRiPS im-
pacts student learning outcomes becomes 
increasingly important. Equally important 
is understanding how participation in Proj-
ect TRiPS helps to prepare students for the 
national certification exam and how the 
experience aligns with the new Council on 
Accreditation curriculum standards.

Finally, the decade-long partnership 
between UT and Knox County Schools re-
mains invaluable to the education of UT 
students and the delivery of leisure ser-
vices to persons with disabilities. As Project 
TRiPS continues forward the need to evalu-
ate the program utilizing a formal, struc-
tured, outcomes-based evaluation model 
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becomes more increasingly important. 
Researchers such as Rimmer et al. (2004) 
and Mactavish and Schleien (2004) attest 
to the value of recreation in and outside 
of school for children with disabilities, 
but also encourage the evaluation of these 
critical programs.  With Project TRiPS, a 
more rigorous approach using single sub-
ject designs could be utilized to produce 
support that may be used for the advance-
ment of evidenced based practice.  Addi-
tionally, there is a need to develop, test 
and validate a program evaluation design 
that is anchored in the literature (Blanken-
ship, 2010; Langbein & Felbinger, 2006; 
Rossi & Freeman, 1993) The TRiPS model 
could then be suitably tested against such 
a model.  Closely examining the efficiency, 
effectiveness, and efficacy of Project TRiPS 
could produce asset-based data that leads 
to policy decisions that may: (1) stabilize 
funding; (2) potentially lead to expansion 
of the effort into more schools; and (3) en-
hance the TRiPS learning experience for 
students. 
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