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This paper presents a model of therapeutic recreation that is based on Aristotelian ethics. The
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Values are positions that establish what mission and philosophy over the past 25
conditions, circumstances, and actions are years (Sylvester, 1985).
right, good, or desirable. Within a profes- The definition of therapeutic recreation
sion, systems of values define ethical posi- that is recognized by the National Therapeu-
tions that direct the manner in which services tic Recreation Society (NTRS), for example,
are delivered and help to define the goals and is significantly value-laden. That statement
desired changes that are expected to occur establishes that therapeutic recreation ought
among clients as a result of those services, to be directed at helping ' 'people with ill-
Consistently, systems of values have been nesses, disabilities, and other conditions to
of central relevance to therapeutic recreation develop and use their leisure in ways that
since the inception of the discipline; explicit enhance their health, independence, and
statements of value have been and continue well-being" (NTRS, 1996, p. 23). Values
to be institutionalized in every statement of are evident in two major elements of that
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statement. First, the statement establishes
what "ought to be" in terms of service out-
comes. The statement also includes the terms
"health" and "well-being," both of which
have elusive meanings that require activation
of people's value systems for definition and
interpretation. Other key professional state-
ments that specify service outcomes and in-
clude such value laden terms as well-being,
quality of life, and health, include the NTRS
Vision Statement (NTRS, 1994), the Ameri-
can Therapeutic Recreation Association
(ATRA) Definition Statement (1987), and
the joint statement of the ATRA and NTRS
on health care reform (1994). Although such
statements are centered around ethical con-
cepts, few efforts have attempted to integrate
theories of ethics or ethical positions into
models of therapeutic recreation practice
(Compton, 1994; Sylvester, 1985).

The purpose of this paper is to describe
the "Aristotelian Good Life" (AGL) model,
which represents one effort at integrating an
ethical component into therapeutic recre-
ation service delivery. The AGL Model is
based on Aristotelian ethics and, as such,
follows from the following definition of ther-
apeutic recreation:

Therapeutic recreation comprises sets of
services directed at increasing client freedom
and responsibility in order to facilitate attain-
ment of human happiness (the "good life").
This is accomplished by empowering clients
to overcome constraints that arise from ill-
ness, disability, oppression, wrong desires,
challenges in following the principle of
enough, and focus on apparent goods that
lack potential to become real goods. A de-
scription of the foundation for this definition
and the associated model follows.

Human Happiness: Foundation
for the AGL

Happiness and Therapeutic
Recreation

The AGL model is founded on the con-
cept of "happiness." Like quality of life,

health, and well-being, happiness is heavily
value laden. The goals of an appropriate lei-
sure lifestyle, well-being, and quality of life
stem from the shared human value of happi-
ness. Theologians, philosophers, and psy-
chologists alike recognize the universal hu-
man desire to be happy. Therapeutic recre-
ation, like most human service professions,
is intended to assist individuals to live
happy, productive lives. Recreation and lei-
sure are viewed as necessary components of
a happy life (Sylvester, 1992). The Health
Promotion/Health Protection model (Austin,
1996) of therapeutic recreation services en-
courages the use and prescription of activi-
ties to engage the actualizing tendency and
facilitate a high level of wellness (happi-
ness). The Leisure Ability model emphasizes
a leisure orientation that "ultimately
speak(s) to a person's quality of life and hap-
piness" (Stumbo & Peterson, 1998). As Syl-
vester (1986) pointed out,' 'nearly all models
are founded on unexpressed assumptions and
values, presenting diverse implications and
potential consequences depending on the
context in which they are applied'' (p. 8).

Clearly, happiness is both an expressed
and unexpressed value underlying therapeu-
tic recreation models. Because of the central
nature of happiness as a thematic value in
therapeutic recreation services, it is neces-
sary to examine the two major conceptual-
izations of happiness (contemporary and
classical) and how they relate to the concepts
of well-being, quality of life, and appropriate
leisure lifestyle.

Contemporary Perspective on
Happiness

Perspectives on happiness have changed
dramatically over the past few centuries. For
Americans, including people with disabili-
ties and illnesses, the right to pursue happi-
ness is guaranteed by the constitution (Syl-
vester, 1992). The contemporary, humanistic
view is that happiness is characterized by
transient psychological states of enjoyment,
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well feeling, and general well-being (Water-
man, 1993; Hudson, 1992). This particular
view suggests that individuals seek to max-
imize pleasure and minimize pain. Happi-
ness is, therefore, a subjective experience
moderated by a belief about whether or not
one is getting the things he or she thinks are
deserved (Kraut, 1979). The preoccupation
with self and making oneself happy may be
seen on bookstore shelves loaded with titles
related to self-improvement. It is also appar-
ent in the promotion of self-gratification
through consumerism seen in the media,
most recently and poignantly by the axiom
"obey your thirst" used to promote a popu-
lar soft drink.

Has this subjective hedonistic perspective
on happiness brought about an improved hu-
man condition? If so, the argument could
be made that therapeutic recreation services
should seek to help individuals achieve psy-
chological states of pleasure and well feel-
ing. Consequently, models guiding practice
should certainly incorporate concepts of well
feeling/being, pleasure or satisfaction. Con-
versely, if the contemporary view of happi-
ness has failed, an alternative should be
sought.

Hudson (1992) analyzes contemporary
happiness from social-psychological and
philosophical perspectives. Essentially, he
argues that both social science and philoso-
phy have led back to the classical view of
happiness, that seeking a permanent state of
self-fulfillment as advocated by the contem-
porary view is counterproductive. Hudson is
not alone in this conclusion. This preoccupa-
tion with subjective happiness has led to a
fragmented and disconnected self where tacit
obligation and concern for the good of the
community has been lost (Bellah, Madsen,
Sullivan, Swidler, & Tipton, 1986). Selig-
man (1990) points out that we live in a soci-
ety where the self is exalted and where indi-
vidual pain and pleasure is taken with ' 'un-
precedented seriousness" (p. 282). He also
suggests that while we live in an age where
we are preoccupied with the self, depression,

perhaps the antithesis of happiness, is at epi-
demic proportions. In presenting his per-
spective on achieving happiness, he argues
that focusing on the self in pursuit
of happiness is paradoxically inhibiting.
Rather, in an attempt to find happiness one
should actually choose to reduce the impor-
tance of the self.

Among the choices the maximal self
might make is a paradoxical one.
Selfishly, as a tactic of self-improve-
ment, it might actually choose to scale
down its own importance, in the
knowledge that depression and mean-
inglessness follow from self-preoccu-
pation. Perhaps we could retain our
belief in the importance of the individ-
ual but diminish our preoccupation
with our own comfort and discomfort.
This would allow room for a new at-
tachment to larger things, (p. 288)

For the conscientious therapeutic recre-
ation professional, the contemporary defini-
tion provides little help answering the ques-
tion ' 'What leisure activities are good, better
or best in contributing to an appropriate lei-
sure lifestyle or a high quality of life?'' From
the perspective of contemporary happiness,
nothing is right or wrong. Rather, happiness
is assumed to be found in seeking whatever
one desires. The ultimate values are pleasure
or transient states of well feeling. No implicit
ethical context exists. If therapeutic recre-
ation specialists are professionals rather than
technicians simply implementing programs,
they should be able to help individuals de-
velop leisure lifestyles that lead to meaning
and satisfaction in life. They should be able
to answer the questions ' 'What leisure activi-
ties are good, what activities are bad, and
what activities will lead to growth, develop-
ment and enrichment?"

Thus, it can be argued from a psychologi-
cal and professional perspective that contem-
porary happiness has failed. From a philo-
sophical perspective, contemporary happi-
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ness only addresses the questions "Do I feel
good?" and "Am I happy?" Contemporary
happiness falls short of the critical moral and
ethical questions, "Am I doing good?", and
"Am I good?"

Classical Perspectives on
Happiness

Contemporary happiness, therefore, may
not be a particularly sound perspective on
which to base a model for a discipline com-
mitted to promoting happiness, well-being,
and quality of life. Hudson (1992) argues
that findings in social science point full circle
back to eudaemonism or classical happiness.
Eudaemonism is Greek for happiness, hu-
man flourishing, or well-being. It has been
used to describe Aristotle's conception of
the good life. Eudaemonism puts happiness
squarely in the realm of ethics. It is, by defi-
nition, the ethical life, "a life well lived by
reason of the fact that it involves the succes-
sive, not simultaneous, attainment of every-
thing that is really good" (Adler, 1991, p.
35). An added benefit of using eudaemonism
as a conceptual basis for therapeutic recre-
ation service is the prominence of the Aristo-
telian position on happiness in the leisure
literature (Sylvester, 1987).

The Aristotelian good life is the habit of
following the proper course of action
through life, it is the habit of virtuous acts
(Paul, Miller, & Paul, 1992; White, 1992).
"The statement that the happy man lives
well and acts well, too, is in harmony with
the definition of happiness" (Aristotle, 1986,
p. 429). Unlike contemporary happiness,
pleasure or transient states of well feeling,
are not the aim or goal of the good life. How
then does one live well and act well to find
the good life?

Adler (1991) has paid particular attention
to the practical application of eudaemonism
in everyday life. His work represents an in-
terpretation of Aristotle's Nicomachean Eth-
ics (Aristotle, 1986). Attainment of the good
life is based on the premise that two condi-

tions are met: (a) the individual has access
to sufficient wealth to meet basic biological
needs and (b) the society provides basic hu-
man freedoms and rights. With these as-
sumptions in mind, Adler's approach to un-
derstanding eudaemonism or the good life
may be summarized in three principles: (a)
the ethics of enough, (b) real and apparent
goods, and (c) wrong and right desires.

The Ethics of Enough. Too little or too
much of most things in life leads to prob-
lems. Driving down the freeway at 125 mph
will most likely lead to an accident resulting
in destruction, injury, and possibly death. A
speed of 125 mph in an automobile on public
roads is too much. Driving at 30 mph on a
highway may bring about similar destructive
results. When traffic is traveling at 65 mph,
a speed of 30 mph is too little. Consuming
7500 calories a day is too much. For most
people this would lead to obesity and dis-
ease. Yet, consuming 500 calories a day
would also lead to severe health problems.
For most people 7500 calories a day is too
much fuel and 500 is too little. The mean is
"that which lies at equal intervals from the
extremes" (Aristotle, 1986, p. 444).

Among rational and prudent people
agreement can be reached about what is too
much or too little or about what is enough.
Enough differs within ranges, depending
upon peoples' needs. According to Aristotle,
' 'virtue (the mean), then, is a habit, disposed
toward action by deliberate choice, being at
the mean relative to us, and defined by rea-
son and as a prudent man would define it"
(Aristotle, 1986, p. 445). This is not to sug-
gest an absolute standard of enough that ap-
plies to all human beings. Rather, enough
takes into account variation from individual
to individual (Adler, 1991). We must rely on
the sameness of human nature, but take into
account individual differences and variation.
Limits to the range may be set, but the mean
is not the same point or amount for everyone.
Adler summarizes the principle of enough in
this way: "Enough of any good is that
amount of it which serves the end that ought
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to be sought by everyone as the object of
their right desire" (Adler, 1991, p. 24). It
should be noted that enough, or the mean, is
not simply moderation in all things because
exceptions exist. Liberty for example is a
good that should be sought only to the extent
that it is exercised without injuring or depriv-
ing others. Some goods, like knowledge and
wisdom, are limitless goods. One can never
have too much knowledge or wisdom.

Real and Apparent Goods. Aristotle saw
among members of his society the pursuit of
things that appeared to be good, but he ar-
gued many of these things were not good.
For him, real goods were those that led to
the good life, or eudaemonia, and apparent
goods were those that were sought for the
sake of happiness, but did not realize that
desire. Adler (1991) suggests that apparent
goods seem good to us at one point in time,
but later lack appeal. We usually regret hav-
ing received apparent goods. For example,
to some teenagers smoking cigarettes may
seem to be a good thing. Smoking is an adult
activity; it is often portrayed as "cool" and
may provide a feeling of independence for
youth. Yet, after one has been smoking for
awhile and realizes that the economic and
physical cost is great, smoking no longer ap-
pears to be a good thing. The distinction be-
tween real and apparent goods may be illus-
trated by examining the difference between
needs and wants. Needs are things that sat-
isfy our basic biological necessities, like
food, water, sleep, shelter, and clothing.
Needs are really good for all human beings;
they are necessary because of human nature.
Cigarettes are certainly not needed to satisfy
basic biological survival. We should only de-
sire those things that we really need (Adler,
1991).

Real goods are not limited to those things
necessary for physical survival. Survival
needs are considered primary goods. Things
that are instrumental in making us uniquely
human are also considered real goods. These
"secondary goods" serve to differentiate
humans from other living beings. Secondary

goods include knowledge, understanding of
our world, wisdom, loving relationships, and
friendships, in other words, learning, creat-
ing, and developing meaningful relation-
ships. Attainment of real goods, both pri-
mary and secondary, leads to an enriched
life, a life of continual growth and develop-
ment. This is the good life, or eudaemonia.
Desiring apparent goods is not categorically
wrong. Some apparent goods are innocuous
and may be part of the good life. Others are
noxious. Apparent goods are appropriate and
permissible only when they do not impede
the attainment of real goods. In this case they
are considered innocuous apparent goods.
Noxious apparent goods are those that keep
us from attaining the good life.

Wrong Desires. Pleasure, money, fame,
and power are examples of wrong desires.
These desires arise in three ways (Adler,
1991): "(1) something that, while really
good and needed, is only a partial good; (2)
something that, while good as a means, is a
limitless good for those who desire it as an
ultimate end; (3) something that, though it
may appear to be good when actually de-
sired, is an apparent good that is noxious
rather than innocuous" (pp. 37-38).

Pleasure is a real good, but cannot, by
itself, lead to the good life and, therefore, is
only a partial good (Adler, 1991). Pleasure
may be desired if, and only if, it is not sought
as the only good, if it is desired in accor-
dance with the ethics of enough, and if pur-
suing pleasure does not result in injury to
other people. It is entirely possible for a thief
to steal a stereo out of a car and find great
pleasure in the skill and risk involved. It is
impossible to say that pleasure is good or
bad, unless it is placed in the context of the
behavior. In the case of the thief, the behav-
ior of stealing injures another; therefore, the
resulting pleasure is a wrong desire. If, on
the other hand, an individual finds great plea-
sure in learning about birds or having an
engaging conversation with a friend because
these activities are related to secondary
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goods, the pleasure may be viewed as a par-
tial good.

Money is good as a means, but has no
inherent value as an end in and of itself.
Desiring money for the sake of accumulation
or admiration is a wrong desire. It has value
only when used to obtain primary goods like
food, drink, shelter. Money also has value
when used to obtain materials that facilitate
secondary goods. Examples may include us-
ing money to purchase good books, educa-
tional videos, or even pay tuition for further-
ing one's education. Purchasing backpack-
ing equipment so that one may experience
nature, learn more about the world, and
spend time building friendships is another
example of money as a means to a good end.
Because it is never an end in itself, it is
only a partial good. Fame and power, when
sought for their own sake, are wrong desires.
They are not a necessary part of the good
life. Fame and power are not needed as either
primary or secondary goods. If, however, an
honorable person is recognized for virtuous
living, service, or the use of power to help
others achieve real goods, fame may result.
Aristotle would distinguish this type of pub-
lic acknowledgement from fame and desig-
nate it as honor (Adler, 1991).

Right Desires. Aristotle wrote that "[Eth-
ical] virtue is a habit, disposed toward action
by deliberate choice, being at the mean rela-
tive to us, and defined by reason and as a
prudent man would define it" (Aristotle, p.
445). The good life is achieved, then, by
developing the habit of right desires. One
step is to ensure that one's desires are in
accord with the mean or the ethics of enough.
Another step is to cultivate right desires and
eliminate wrong desires. As indicated ear-
lier, this includes developing desires for pri-
mary and secondary real goods: food, drink,
sleep, shelter, knowledge, understanding of
our world, wisdom, loving relationships, and
friendships. In the context of gaining knowl-
edge and understanding, it should be noted
that the pinnacle of the good life, the crown-
ing virtue of eudaemonism, or the summum

bonum is leisure. Here leisure, seen as the
highest good, is intimately connected with
health and well-being and the ultimate end of
happiness (Sylvester, 1992). Adler's (1991)
interpretation of Aristotle suggests that lei-
sure is characterized by ' 'activities by which
human beings learn and grow and thereby
acquire one or more intellectual virtues. The
intellectual virtues of art, knowledge, under-
standing, and wisdom are the summum bo-
num, that should rightly be desired. . . Lei-
suring is learning in all the ways that human
beings can learn and perfect themselves in-
tellectually" (p. 83-84). Happiness, or the
good life, is achieved by maintaining right
desires and participating in the best intrinsic
leisure activities (Sylvester, 1987). These ac-
tivities may be as simple as "gardening,
cooking, or cabinet making (all of which re-
quire skill or art) or as elevated as scientific
research, musical composition, or philosoph-
ical thought" (Adler, 1991, p. 85).

In summary, the good life, therefore, is
achieved by seeking enough, understanding
the difference between real and apparent
goods, and, based on that understanding,
seeking real goods (right desires). It is the
habit of following proper courses of action
through life, the habit of virtuous acts, that
leads to eudaemonia (Paul, et al., 1992;
White, 1992). The pinnacle of the eudaemo-
nistic life is characterized by leisure, and for
Aristotle, the highest good or leisure is en-
gaging in all the intellectual virtues of art,
learning, and creating.

Recent perspective. Eudaemonia origi-
nates directly from ancient philosophy. It is
important to point out that some recent re-
search on happiness and related construct
lends support to the argument that the good
life leads to individual meaning and enrich-
ment. Waterman (1993) conducted research
attempting to determine if contemporary (he-
donistic) and classical happiness (in this
case, eudaemonia) were distinguishable con-
structs. His findings indicate that repeated
engagement in activities that produce hedo-
nistic enjoyment result in satiation, while ac-
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tivities characterized by personal expressive-
ness are related to successful self-realization
and greater personal meaning.

The work of Csikszentmihalyi (1990;
1997) is particularly noteworthy. According
to Hudson (1992), Csikszentmihalyi's re-
search is a "significant contribution toward
a more eudaemonistic understanding of hap-
piness" (p. 195). The central phenomena of
his work, called flow, requires self discipline
to gain control over one's consciousness.
Skill matched with challenge is central. For
flow to occur, some sort of mental skill such
as memory or strategy must be present, even
in physical activities. "[M]aking a distinc-
tion between flow activities that involve
functions of the body and those that involve
the mind is to some extent spurious, for all
physical activities must involve a mental
component if they are to be enjoyable"
(Csikszentmihalyi, 1990, p. 118). Enjoyment
is characterized by forward movements, nov-
elty and accomplishment, "as reading a
book that reveals things in a new light, as is
having a conversation that leads us to ex-
press ideas we didn't know we had" (p. 46).
Clearly this definition of enjoyment is con-
gruous with eudaemonia. These experiences
may not be enjoyable at the time of engage-
ment, but upon reflection they are seen as
meaningful and enjoyable. Pleasure, on the
other hand, is important but does not bring
happiness (Csikszentmihalyi, 1990). Plea-
sure may be achieved without any intellec-
tual effort, without focus of attention. Csiks-
zentmihalyi contends that flow activities,
like Aristotelian leisure, are sought for their
intrinsic value.

Like Seligman (1990), Csikszentmihalyi
(1990) also identifies the paradox of self con-
cern associated with contemporary happi-
ness. In describing flow experiences he
writes, "concern for the self disappears, yet
paradoxically the sense of self emerges
stronger after the flow experience is over"
(Csikszentmihalyi, 1990, p. 49). In many
ways, flow activities fit the characteristics of
Aristotle's good life, or eudaemonia.

The Aristotelian Good
Life Model

The proposed AGL model is depicted in
Figure 1. The model includes four major ele-
ments: (a) afflictions and oppression, (b) Ar-
istotelian goods, (c) freedom, and (d) role of
TR specialist. The afflictions and oppression
section of the model depicts the scope of
challenges that might lead an individual to
have need of services from a therapeutic rec-
reation specialist. Each challenge is based on
Aristotelian ethics. Illnesses and disabilities
create physiological and psychological chal-
lenges that inhibit the development of free-
dom that is the essence of eudaemonia. Such
conditions are, of course, deeply rooted as
targets of therapeutic recreation intervention.
The remaining afflictions and oppressions
are also characteristic of the Aristotelian
foundation of the model. One of these is the
condition of failure to follow the principle of
enough. Examples of individuals presenting
with this problem would be those who are
abusing substances and those with behav-
ioral addictions. Individuals faced with chal-
lenges associated with oppression would in-
clude people disadvantaged because of dis-
crimination by race, sex, ethnicity, disability
or other forms of group association and ste-
reotyping. A fourth category of affliction and
oppression is a focus on apparent goods that
have limited potential to contribute to the
good life. Within this class would be smok-
ing cigarettes (prior to addiction), substance
abuse, and hedonistic behavior. Finally,
"wrong desires" constitute a significant hu-
man condition relevant to therapeutic recre-
ation intervention. An example of a "wrong
desire" would be when an adolescent bows
to peer pressure to consume alcohol. While
that decision would seem to be appropriate
in that it might be thought to help establish
meaningful relationships with peers, it would
be a wrong desire because it could lead to
dysfunctional outcomes.

The second element of the AGL model
is Aristotelian goods. This element is a state-
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FIGURE 1. ARISTOTELIAN GOOD LIFE MODEL

ment of the target outcomes of therapeutic
recreation service. These outcomes comprise
the elements necessary for an Aristotelian
good life. Included are primary goods (i.e.,
biological needs, mobility, functional skills,
and subsistence needs), secondary goods
(i.e., learning, creating, and developing
meaningful relationships), and approaching
summum bonum (leisure, gaining intellec-
tual virtues). In the AGL model, these goods
are hierarchically arranged, implying a de-
velopmental progression from need for pri-
mary goods to needs associated with ap-
proaching eudaemonia. The third major ele-
ment of the AGL model is freedom and
responsibility. The model implies that, as in-
dividuals overcome afflictions and oppres-
sion, freedom increases and primary goods
give way to secondary goods and, ultimately
and ideally, to eudaemonia. The model indi-
cates greater freedom with progression

through treatment and it also implies greater
individual responsibility to the self, family,
and community.

The fourth major element of the model is
the progression of therapeutic recreation spe-
cialist roles. That progression corresponds to
progress towards the good life of clients. A
degree of overlap, however, also exists. The
"therapist" role is appropriate to clients who
are facing challenges related to primary goods.
The "educator" role spans both the "primary
goods" and "secondary goods" phases of de-
velopment. The "facilitator" role and the "re-
source' ' roles are appropriate to clients facing
"secondary goods" challenges. "Resource"
and "advocate" roles are appropriate to sup-
port individuals who are approaching eudae-
monia. As the model evolves, significant at-
tention will be needed to delineate the specific
characteristics of practice and the techniques
of each of these roles.
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Application of the AGL:
A Hypothetical Case

An example showing how the AGL
model could be used follows in the form of
a hypothetical case. Sally is a 32-year-old
married mother of two young boys living in
the Denver area. Prior to her injury she en-
joyed getting together with her friends and
socializing, as well as a number of outdoor
sports, including swimming, sailing, water
skiing, and snow skiing. While driving to
work she was in an automobile accident re-
sulting in a dislocation of the vertebrae at
thoracic level 6-7 (complete T6-7 paraple-
gia), which left her legs permanently and
completely paralyzed. After undergoing sur-
gery and recovering for three days, she was
admitted to the rehabilitation facility. Upon
admission, Sally was still in a state of shock
and denial. In the days following her admis-
sion, shock subsided and she became de-
pressed and despondent. Sally lost hope of
finding happiness in her life after the injury.
She became socially withdrawn. Seeing her
family upset her, because she felt inadequate
as a mother and wife. She expressed a desire
to spend her days watching television and
drinking alcohol.

An initial assessment was directed at de-
termining Sally's existing level of freedom
and responsibility. Procedures involved use
of standardized instruments, a semi-struc-
tured interview (Munson, 1990, Lazarus,
1973; Widmer, Ellis, & Trunnell, 1996) and
direct observation of behavior. Results of the
initial assessment indicated a number of
areas of concern for Sally. Compared to local
norms, Sally had low perceptions of freedom
in leisure and she had a low sense of respon-
sibility for personal growth or for relation-
ships with her family and community.

Additional assessment was directed at
identifying Sally's status with respect to the
' 'human conditions relevant to TR interven-
tion" and primary and secondary goods.
With respect to the implications of her dis-
ability (within the "human conditions" set),

Sally expressed a concern about her disabil-
ity affecting her physical attractiveness and
intimacy within her marriage. She also indi-
cated that limitations in her mobility would
prohibit her from engaging in active recre-
ation like water sports and skiing. With re-
spect to the "principle of enough," the ther-
apeutic recreation specialist found that Sally
slept too much, watched too much television,
interacted with her family and friends too
little, and that she consumed alcohol to ex-
cess. Analysis of her status with respect to
oppression revealed that, in her only venture
into the community, an aquatics staff mem-
ber had appeared overly apprehensive about
Sally's inquiry into occasionally swimming
at the neighborhood pool. She was also con-
cerned about economic oppression; she
feared that her family's economic situation
would deteriorate if she could not return to
work. No significant "wrong desires" were
identified, yet a prevailing sense of apathy
was considered to preclude hope for natural
evolution of "right desires" during Sally's
rehabilitation process.

Assessment of Sally's status with respect
to secondary goods revealed that she was
concerned about being abandoned by her
friends and no longer being part of the group
that participated in outdoor activities to-
gether. Her apathetic outlook was also pre-
cluding a life of learning and creating.

A treatment plan was developed to ad-
dress, first, the issues of freedom, affliction,
and oppression (primary goods) and the prin-
ciple of enough. In an effort to increase ac-
tual and perceived freedom, steps were taken
to help Sally gain control over her mobility
and personal hygiene. To regain a sense of
control and hope, Sally was exposed to peo-
ple (models-vicarious experience) with simi-
lar disabilities who had gone on to live full
and rich lives (Bandura, 1986). These people
indicated that they viewed ' 'the accident that
caused paraplegia as both one of the most
negative and one of the most positive events
in their lives" (Csikszentmihalyi, 1990, p.
193). This helped, both in the area of free-
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dom and oppression. Sally was able to see
that these people were able to independently
go on and live rewarding lives, and that they
were not abandoned by friends and family.
The program included steps directed at help-
ing Sally reduce television watching and al-
cohol consumption to appropriate levels
(enough). Sally was taught to distinguish be-
tween real and apparent goods.

As Sally's concerns with perceptions of
freedom and other primary goods began to
be resolved, a greater emphasis was placed
on attainment of secondary goods, such as
developing meaningful relationships and
learning skills related to leisure participation.
The role of the therapeutic recreation spe-
cialist shifted from therapist to educator and
advocate. With her family and friends along,
Sally was taught to use adaptive ski equip-
ment that allowed her to go skiing with her
family and friends. Including her family and
friends served to strengthen those relation-
ships and help them learn more about Sally's
abilities. As Sally realized that her friend-
ships were maintained and as she learned
more about herself, her abilities, and her po-
tential leisure opportunities, a greater em-
phasis was placed on learning about a wide
variety of leisure opportunities. Although
Sally had an expressed interest in outdoor
activities, as part of her TR program, she
was introduced to a number of games, crafts,
service opportunities, and social recreation
activities. In each case, the intellectual and
creative components were emphasized.

Having satisfied her primary goods, and
with an understanding of real goods and ex-
posure to a variety of leisure activities that
are eudaemonistic, the final component of
the program focused on providing resources
and advocacy for Sally's attainment of eu-
daemonia. In Sally's case, this was part of
her discharge plan or outpatient TR services.
Throughout TR services the role of the thera-
pist changed from a therapist, to an educator,
to a facilitator and resource, and finally to
an advocate. The process continually leads
toward the good life. Consequently, freedom

increases throughout the program and, in-
creasingly, real goods are attained and appar-
ent goods and wrong desires are reduced.
Ideally, the model leads to an understanding
of contemporary happiness and a life of
growth and development.

Strengths, Weaknesses, and
Limitations of the AGL Model
The AGL model has a number of im-

portant strengths. First and perhaps fore-
most, it is grounded in a philosophical theory
of happiness that is helpful in defining the
value laden goals of an appropriate leisure
lifestyle (Peterson & Gunn, 1984), well-be-
ing, or improving overall quality of life
(ATRA, 1987; NTRS, 1994). Second, this
theory provides an ethical perspective from
which the characteristic values of different
leisure activities may be evaluated. This ethi-
cal perspective is particularly relevant be-
cause it is integrated with and supported by
empirical knowledge (Sylvester, 1995).
Third, the conceptual foundation, although
decidedly philosophical, is highly compati-
ble with leisure and, therefore, fits well with
therapeutic recreation (Sylvester, 1987).

Some recent research clearly supports the
coherence and value of a eudaemonistic ap-
proach to therapeutic recreation services
(Csikszentmihalyi, 1990; 1997; Hudson,
1992; Seligman, 1990; Waterman 1992). Al-
though none of this research fully represents
eudaemonia, the research is moving in that
direction. Beyond this evidence, an attempt
to evaluate the application of the model has
produced further evidence. In an effort to
measure adolescent leisure lifestyle, the Ad-
olescent Ethical Behavior in Leisure Scale
was developed using the principle of right
desires (Widmer, Ellis, & Trunnell, 1996).
Four components served as the conceptual
bases of the measure: intellectual, creative,
and moral achievement, and meaningful re-
lationships. The effort did not incorporate
the principle of enough, but initial reliability
and validity studies suggest that the resulting
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scores differentiate the extent to which ado-
lescents engage in this ethical leisure life-
style. Ethical leisure lifestyle was related to
boredom, substance abuse, and educational
expectations.

One potential weakness of the model is
associated with the political and economic
state in which Aristotle lived and wrote.
Greek antiquity was a time highlighted by
political aristocracy. Aristotle's personal
freedom to achieve eudaemonia, and the
concomitant freedom of his contemporary
aristocrats, was made possible by a class sys-
tem that used slaves to meet the subsistence
needs of the ruling classes. Even among
what might be considered the aristocracy,
women were viewed as inferior and, for all
intents and purposes, lived as second class
citizens. The primary interpretation of eu-
daemonia from which this model is based
comes from the work of Adler (1991). Adler
recognizes this problem, and indicates that
his own society is democratic and that he
personally "affirms the essential quality of
all human beings, none of whom is more or
less human than another . . ." (p. 82). Thus,
the AGL model, although based on Aristot-
le's work, wholly rejects the Greek aristo-
cratic view of differences in human value.
Critics should remember that, in philosophy,
the strength of an argument lies in the sound-
ness and cogence of the assumptions, prem-
ises, and logic. Eudaemonia should be evalu-
ated on its philosophical merits. To discredit
a philosophical work because the author is
considered to have engaged in unacceptable
behavior is to buy into the fallacy ad homi-
nem, or argument against the person.

Applying this model requires some
knowledge and understanding of Aristotelian
ethics. This is a limitation because most peo-
ple who graduate from therapeutic recreation
programs have little or no exposure to ethics,
let along Aristotle's work. This weakness
may be remedied if curriculum included a
component on ethics, or if individuals take
it upon themselves to learn on their own.
Adler's (1991) interpretation of Aristotle is

relatively succinct and straight forward. A
direct reading of Aristotle's work would be
a great benefit, but is substantially more dif-
ficult than reading Adler.

Application of the AGL model would be
effective with a variety of populations in-
cluding individuals with emotional, behav-
ioral, and physically disabling conditions;
corrections, juvenile delinquents, and reha-
bilitation patients. Because the model as-
sumes enough cognitive ability to make deci-
sions about real goods, individuals with se-
vere cognitive limitations (e.g., people with
developmental disabilities and Alzheimer's)
may not be able to independently achieve
eudaemonia. Another group for whom eu-
daemonia may be difficult to attain are those
living without sufficient wealth, those whose
lives are plagued by poverty. Certainly a so-
ciety striving to improve the quality of life
of its citizens should make eliminating pov-
erty a priority. Although limitations exist for
certain populations relative to achieving the
good life, therapists may apply the principles
of eudaemonia when programming for these
groups and potentially improve their leisure
functioning and enjoyment.

One of the most important limitations to
this model is reflective of the model's in-
tended purpose. The model was developed
in an attempt to integrate values or ethics
into therapeutic recreation services. It was
never intended that this model replace cur-
rent models, but rather to encourage discus-
sion and reflection about the importance of
considering what leisure behaviors actually
contribute to well-being and quality of life.
Future work should focus greater attention
on integrating ethical perspectives into mod-
els of practice.

Discussion
In this paper, we have presented a model

and a definition of therapeutic recreation that
demonstrates an approach based on Aristote-
lian ethics. The model stresses the funda-
mental importance of both freedom and re-
sponsibility in the attainment of the "good
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life," it identifies specific human conditions
that may serve as the target of interventions,
and it specifies desired outcomes of thera-
peutic recreation services. Significant work
would be needed to fully operationalize the
components of the model. Of concern are
procedures for assessment of clients' status
with respect to the "human conditions rele-
vant to TR intervention," and primary and
secondary goods. In addition, the "sets of
procedures" referred to in our definition of
therapeutic recreation would need to become
standard treatment protocols. Attention to
ethics is also certain to invite extensive dia-
logue on such matters as cultural relativism
and alternative and more contemporary ethi-
cal models. Such dialogue is encouraged; it
is an essential step in refining, positioning,
and determining the potential breadth of ap-
plication of the model.

Finally, it is vital to comment on the ex-
penditure of intellectual and creative ener-
gies toward operationalization of promising
models of practice, such as those described
in the current special series of Therapeutic
Recreation Journal. Great strides have been
made over the past few decades in matters
of credentialling and the like, therefore, it is
imperative that the profession now focus on
critical issues related to increasing the scope
and quality of TR services. Sound models of
practice provide a foundation for the devel-
opment of standard protocols and high qual-
ity tools for assessment, verification of effi-
cacious intervention techniques, develop-
ment of resources for effective education,
facilitation and advocacy. Greater focus and
energy in these areas will ultimately contrib-
ute to a stronger foundation for the practice
ofTR.
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